Pupil premium strategy statement - Endsleigh Holy Child VCA

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil

premium had within our school.

School overview

Detail

Data

School nhame

Endsleigh Holy Child VCA

Number of pupils in school

307

Proportion (%) of pupil premium eligible pupils

14%

Academic year/years that our current pupil premium strategy plan
covers (3 year plans are recommended)

2024/25-2026/27

Date this statement was published December 2025
Date on which it will be reviewed September 2026
Statement authorised by Maria Stead
Pupil premium lead Josh Guthrie
Governor Lead Roger Watson




Funding overview

Detail Amount
Pupil premium funding allocation this academic year £70,952
Recovery premium funding allocation this academic year n/a

Pupil premium funding carried forward from previous years (enter £0 £0

if not applicable)

Total budget for this academic year £70,952

If your schoolis an academy in a trust that pools this funding, state
the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

At Endsleigh Holy Child, our intention is to ensure that all pupils, regardless of their background or the challenges they may face, make strong
academic progress and fully access the opportunities available within our school community. Our pupil premium strategy is designed to support
disadvantaged pupils in achieving high attainment, closing gaps with their peers, and developing the knowledge, skills, and personal confidence
required to flourish both academically and socially.

In developing this strategy, we have carefully considered the specific context of our school and the barriers that disadvantaged pupils may
experience. These barriers are varied and often interconnected, meaning that there is no single approach that will meet every pupil’s needs. Through
regular analysis of school data, professional dialogue, and close knowledge of our pupils and families, staff identify the key challenges faced by
disadvantaged pupils and adapt provision accordingly.

The most common barriers to learning for disadvantaged pupils at our school include:

= Underdeveloped language and communication skills, with some pupils also identified with SEND needs in communication and interaction
=  Complex family circumstances that can affect wellbeing and readiness to learn

= Social, emotional, and behavioural challenges

= Limited opportunities for wider experiences and enrichment

= Attendance and punctuality concerns

Our approach is built on several key principles. High-quality, highly intentional teaching remains the most important factor in improving outcomes for
disadvantaged pupils. We therefore place strong emphasis on the continuous development of effective classroom practice through professional
development and the consistent implementation of evidence-informed teaching strategies. Alongside this, targeted academic support and carefully
planned wider strategies are used to address specific barriers to learning and provide additional support where it is most needed.

We recognise that disadvantage is not limited to pupils eligible for the pupil premium and that many pupils across the school may benefit from the
strategies implemented through this funding. As a result, our approach prioritises strengthening whole-school provision so that all pupils benefit from
improved teaching, targeted support, and enhanced learning opportunities.
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Our ultimate objectives are to ensure that disadvantaged pupils:

= make strong academic progress and achieve outcomes in line with, or better than, their peers

= experience a broad and ambitious curriculum that supports the development of knowledge, skills, and cultural capital
= develop confidence, resilience, and positive attitudes to learning

= access the full range of enrichment opportunities offered by the school without financial barriers

To achieve these aims, we will focus on:

= continuously improving the quality of teaching through evidence-informed professional development and coaching

= ensuring effective deployment of support staff to provide targeted academic and pastoral support

= using assessment and data analysis to identify need early and respond quickly with appropriate intervention

= working with external agencies and specialist programmes where appropriate to support individual pupils

= removing financial barriers to wider opportunities such as music tuition, trips, extracurricular activities, and residential experiences
®= maintaining a strong pastoral and nurturing environment that prioritises emotional wellbeing and readiness to learn

Our strategy remains responsive and adaptable. Provision will be reviewed regularly through ongoing analysis of pupil outcomes, attendance,
behaviour, and wellbeing data to ensure that resources are directed where they will have the greatest impact. This ensures that pupil premium
funding is used strategically to provide targeted support for disadvantaged pupils while strengthening provision across the whole school.



Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge | Detail of challenge

number

1 Social, emotional, and behavioural barriers — Many disadvantaged pupils display lower confidence, which can impact
attitudes to learning, social interactions, and behaviour. This is reflected in an increased number of internal ELSA referrals,
both 1:1 and in small group sessions.

2 Lower starting points in literacy and oracy — Disadvantaged pupils often begin school with weaker reading and communication
skills, limiting their access to the full curriculum and slowing progress across subjects.

3 Limited cultural and enrichment experiences — Pupils may have fewer opportunities to engage with the wider world, which
can affect learning, vocabulary development, and broader life experiences.

4 Complex personal circumstances — Family or personal challenges can contribute to social and emotional difficulties,
affecting engagement, behaviour, and readiness to learn.

5 Attainment gaps - Internal data highlights significant gaps between disadvantaged and non-disadvantaged pupils across

Reading, Writing, and Maths:

= Reading: 56.3 vs 79 (gap -22.8)
=  Writing: 46.9 vs 74.5 (gap -27.6)
= Maths: 56.3 vs 85 (gap -28.8)




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Disadvantaged pupils will make accelerated progress academically and socially,
underpinned by targeted support that addresses social, emotional, and mental
health (SEMH) needs. Pupils will demonstrate improved attitudes to learning, greater
confidence, and enhanced readiness to engage fully in the curriculum.

=  Pupils achieve rapid progress in core subjects where tailored support is provided.

= Increased proportion of disadvantaged pupils reach expected and higher
standards in reading, writing, and maths.
=  Pupils exhibit improved emotional literacy, self-regulation, and awareness of

others.

= Positive changes in learning behaviours, engagement, and resilience are evident
across the curriculum.

Disadvantaged pupils will make significant progress in oral language, increasing their
confidence, fluency, and ability to communicate effectively across the curriculum.

= Assessments and observations show improved oral language skills.

= Engagementin lessons, quality of written work, and participation in enrichment
activities (e.g., performances) demonstrate increased communication ability.

=  Pupils can express ideas clearly, understand others, and access complex
learning tasks independently.

Disadvantaged pupils will make accelerated progress in reading, writing, and wider
curriculum skills, closing the attainment gap with their peers nationally. Early and
targeted interventions will ensure pupils develop strong language foundations that
support literacy and learning across subjects.

=  Phonics screening results demonstrate progress and diminishing gaps compared
to national averages and the previous year.

= KS1 assessments show rapid progress from the end of FS, with disadvantaged
pupils meeting age-related expectations.

=  Year 2 pupils who pass phonics screening progress to achieve the expected
reading standard.

= Bythe end of KS2, disadvantaged pupils achieve at least national expected

progress, with some exceeding expectations, indicating rapid progress.

= Ongoing assessment, book scrutiny, and comparison against national
benchmarks confirm diminishing gaps.

Disadvantaged pupils will demonstrate consistently positive attitudes to learning,
supported by a strong sense of belonging within the school and family community.
This includes increased engagement with learning, improved behaviour, and stronger

= Reduction in incidents of inappropriate behaviour or poor attitudes to learning,
monitored and supported by the DSL and DDSL.
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partnerships between school, parents, and external agencies to promote academic
and social success.

Evidence of pupils being ready and motivated to learn, with social, emotional, and
wellbeing needs met.

Increased parental engagement and partnership with the school, measured
through surveys, forms, and participation in school initiatives.

Greater involvement of external agencies to support holistic development of
disadvantaged pupils.

Parent voice feedback indicates higher satisfaction and positive perception of
support for pupils’ learning and wellbeing.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £12,743

Activity Evidence that supports this approach Budget Impact Challenge
number(s)
addressed

Appointment of a High-quality phonics teaching has a strong evidence base for improving £4325 This approach is 2,5

Phonics Lead with reading outcomes, particularly for disadvantaged pupils in EYFS and KS1. The expected to improve the

dedicated release time to EEF’s Phonics | Improving Literacy in Key Stage 1 guidance states that consistency and quality

deliver high-quality RWI targeted, systematic phonics instruction can accelerate early reading progress of phonics teaching

coaching and training for and reduce attainment gaps. CPD and coaching for staff further enhance across EYFS and KS1,

all EYFS and KS1 staff, classroom practice and consistency (EEF, 2021). accelerate early reading

ensuring consistent, progress for

eV|dc.an.ce-based phonics EEF guidance: Phonics | EEF dlsadvantaged pupils,

provision for ) ) ) reduce attainment gaps

disadvantaged pupils. htt_os.//educatlo.nendowrnentfour.mdatlon..or,q.uk/educatlon- in reading by the end of

evidence/teaching-learning-toolkit/phonics Key Stage 1, and increase
National Literacy Trust: Early Reading and Disadvantage staff confidence and
https://literacytrust.org.uk/research-services/research-themes/literacy-and- expertise in phonics
early-years/ instruction.

Implementation of a Sustained, collaborative, and well-targeted professional developmentis £952 This CPD programme is 5

structured CPD strongly linked to improved student outcomes. The EEF highlights that CPD expected to improve

programme focused on should be embedded within the school timetable and focus on specific teacher practice across

Highly Intentional teaching strategies that enhance classroom practice. Additionally, research the school, leading to

Teaching (HIT) strategies, shows that high-quality teaching tailored to students with SEND benefits all more effective, evidence-

supported by targeted based teaching for



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://literacytrust.org.uk/research-services/research-themes/literacy-and-early-years/
https://literacytrust.org.uk/research-services/research-themes/literacy-and-early-years/

coaching and
instructional support for
teachers of
disadvantaged pupils,
with an emphasis on
improving literacy and
numeracy outcomes
through evidence-based
classroom practice.

learners, including disadvantaged pupils (EEF, 2021; EEF SEND Guidance,
2021).

EEF guidance: Effective Professional Development

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/effective-professional-development

EEF guidance: SEND Guidance Report

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/send

disadvantaged pupils. By
embedding HIT strategies
and targeted coaching,
literacy and numeracy
outcomes for these
students are likely to
accelerate, narrowing
attainment gaps and
enhancing overall
classroom engagement
and progress.

Targeted use of digital Research shows that well-integrated digital tools can boost student £2702 This initiative is expected 3,5
devices to remove engagement, support personalised learning, and remove barriers for to increase engagement
barriers for disadvantaged pupils, particularly when used to provide timely feedback (EEF, and attainment for
disadvantaged pupils, 2020). The UK Government’s Digital Strategy highlights the importance of disadvantaged pupils
including improved building digital skills and infrastructure in education to enhance learning across the curriculum. By
access to learning, outcomes and prepare students for the future. Providing laptops, tablets, or removing barriers to
adaptive software, and online platforms ensures disadvantaged pupils can fully participate in the learning and providing
scaffolded support for curriculum and access the same learning opportunities as their peers. equitable access to
literacy and SEND- digital resources, pupils
related needs. Devices EEF Guidance: Digital Technology are able to participate
are prioritised for fully in lessons, benefit
disadvantaged pupils to https://educationendowmentfoundation.org.uk/education- from personalised
ensure equitable access evidence/guidance-reports/digital support, and make
to classroom resources DfE: UK Digital Strategy accelerated progress,
and extended learning https://www.gov.uk/government/publications/uks-digital-strategy particularly in areas such
opportunities. as literacy and SEND-
related learning.
Targeted curriculum The Education Endowment Foundation highlights that high-quality curriculum This provision ensures 3,5

resources to support
disadvantaged pupils’
access to the refined
curriculum, including
adapted materials and

resources support classroom learning by reducing cognitive load and helping
pupils manage complex information. Providing well-designed materials such
as workbooks, knowledge organisers, and intervention resources enables
teachers to scaffold learning effectively for disadvantaged pupils, supporting
literacy, vocabulary development, and engagement. The EEF also identifies the

disadvantaged pupils can
access the curriculum
fully and independently,
reducing cognitive
barriers, supporting



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://www.gov.uk/government/publications/uks-digital-strategy

intervention resources
that reduce barriers to
learning and provide
essential scaffolding.

careful selection of curriculum resources as a key strategy to improve
outcomes for Pupil Premium pupils.

EEF: Cognitive Science Approaches in the Classroom

https://educationendowmentfoundation.org.uk/education-

evidence/evidence-reviews/cognitive-science-approaches-in-the-classroom

EEF: Pupil Premium Menu - Curriculum Materials

https://educationendowmentfoundation.org.uk/using-pupil-premium

literacy and vocabulary
acquisition, and enabling
accelerated progress
across all subjects. By
equipping pupils with
high-quality resources,
teachers can deliver
lessons more effectively
and close attainment
gaps within the
classroom.

SENDCo leadership time
focused on removing
barriers to learning for
disadvantaged pupils
with additional needs,
including staff coaching,
targeted intervention
planning, and curriculum
adaptation to improve
access to classroom
learning.

Research from the Education Endowment Foundation identifies five highly
effective strategies for supporting pupils with SEND: scaffolding, explicit
instruction, cognitive and metacognitive strategies, flexible grouping, and use
of technology. Effective SEND leadership ensures these strategies are
embedded across the school, improving not only outcomes for pupils with
EHCPs but also the quality of teaching for all disadvantaged learners. The EEF
Pupil Premium Guide emphasises that interventions should be brief, regular,
and sustained; SENDCo leadership time guarantees that Tier 2 interventions,
such as literacy catch-up sessions, prepare pupils to access Tier 1 classroom
learning effectively. Curriculum adaptations led by the SENDCo teach pupils
to plan, monitor, and evaluate their own work, addressing barriers such as
learned helplessness.

EEF: SEND Guidance Report

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/send

EEF: Pupil Premium Guide

https://educationendowmentfoundation.org.uk/using-pupil-premium

£4764

SENDCo leadership
ensures disadvantaged
pupils with additional
needs can access high-
quality classroom
teaching, benefit from
targeted interventions,
and develop independent
learning skills. Staff
coaching and curriculum
adaptation lead to more
inclusive teaching
practices, reduced
attainment gaps, and
improved progress for all
disadvantaged pupils,
particularly those with
SEND.

2,5
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https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/cognitive-science-approaches-in-the-classroom
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/cognitive-science-approaches-in-the-classroom
https://educationendowmentfoundation.org.uk/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/using-pupil-premium

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £19,819

Activity Evidence that supports this approach Budget Impact Challenge
number(s)
addressed

Targeted reading and The Education Endowment Foundation identifies small group tuition as one of £1067 These interventions aim 2

writing interventions for the most consistently effective interventions for disadvantaged pupils, with an to accelerate reading and

disadvantaged pupils, average impact of four additional months’ progress. Targeted literacy writing progress for

including 1:1 support, interventions—including phonics, vocabulary, and comprehension—are disadvantaged pupils,

phonics and vocabulary strongly supported by the EEF, particularly when delivered by trained staff with narrowing the attainment

development, and small clear learning objectives. Research highlights that small group teaching gap with their peers.

group comprehension enables tailored support to address gaps or misconceptions and accelerates Progress is monitored

and writing sessions. progress for pupils who need it most. Evidence from previous interventions at through standardised age

this school shows that pupils receiving focused literacy support make above- scores (NGRT), phonics
expected progress. trackers, and fluency
assessments, enabling
EEF: Small Group Tuition Guidance staffto adapt support to
) ) ) ensure all pupils reach or
htt.os.//educatlgnendowrnentfouhdatlon.or,q.uk/edluhcatlon- exceed expected literacy
evidence/teaching-learning-toolkit/small-group-tuition standards.
Targeted deployment of The EEF Guidance Report Making Best Use of Teaching Assistants highlights £4162 This approach aims to 3

support staff in KS1
afternoons to deliver
structured academic
support and interventions
for disadvantaged pupils,
ensuring all pupils can
access high-quality
learning.

thatindiscriminate TA support can reduce time with the teacher and
inadvertently widen gaps. However, research indicates that when TAs are
deployed strategically to supplement, rather than replace, teacher instruction,
disadvantaged pupils benefit from additional practice and reinforcement. Our
approach—keeping pupils with the teacher during core morning lessons and
providing targeted TA support in the afternoons—aligns with this evidence and
maximises learning outcomes.

EEF: Making Best Use of Teaching Assistants

accelerate progress for
disadvantaged pupils by
providing extra practice in
reading, writing, and
numeracy without
reducing exposure to
high-quality teacher
instruction. Success is
measured through termly
‘Ready to Progress’
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants

checks, independent use
of resources, improved
performance in the
following day’s lessons,
and increased pupil
confidence in core

subjects.

Staff are redirected EEF research shows that self-regulation and metacognition are high-impact £13610 Disadvantaged pupilsin 1,2,4
during morning core strategies for learning (+7 months) but require pupils to be in a state ready to the HALO space are
lessons to deliver learn. Smaller group sizes and higher staff ratios reduce cognitive load and expected to complete
targeted small-group provide a low-arousal environment, enabling pupils to focus on learning. The core learning objectives
provision for EEF Small Group Tuition guidance (+4 months) demonstrates that targeted with fewer refusals to
disadvantaged Year 2 small groups improve literacy and numeracy outcomes, especially for pupils work, show decreased
pupils in the HALO who have fallen behind. Combining academic support with immediate high-level behavioral
space, focusing on core coaching in emotional regulation ensures pupils remain in “learning mode,” incidents, and
learning objectives turning potential behavioral issues into opportunities for progress. The SEND demonstrate accelerated
alongside emotional in Mainstream Schools report reinforces that high-quality teaching and progress in essential
regulation to support reasonable adjustments, such as HALO provision, are essential for enabling literacy and numeracy
engagement and access disadvantaged pupils to access the full curriculum. skills compared to their
to academic learning. prior performance in the

EEF: Improving Behaviour in Schools whole-class setting.

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/behaviour

EEF: Small Group Tuition Guidance

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition

EEF: SEND in Mainstream Schools

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/send
Provision of the AQA Research shows that recognition of achievement and structured accreditation Disadvantaged pupils are 1,2,3

Award Scheme for
disadvantaged pupils,

can improve student engagement, self-efficacy, and progression, particularly
for disadvantaged pupils. The Sutton Trust and EEF highlight that interventions

expected to increase
engagementin learning,
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

offering accredited
pathways to recognise
achievement and support
motivation, engagement,
and future progression.

increasing motivation and providing measurable milestones enhance
participation and attainment in both academic and non-academic areas.
Award schemes offer tangible evidence of success, which can boost
confidence and support applications for further education or training.

EEF Toolkit — Behaviour Interventions

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-interventions

AQA Award information: AQA Unit Award Scheme

https://www.aqga.org.uk/programmes/unit-award-scheme/our-units

develop confidence
through recognition of
achievements, and have
enhanced opportunities
for progression to further
education, training, or
employment.

Targeted literacy
intervention using the
Literacy Gold
subscription for
disadvantaged pupils
with persistent reading
and spelling difficulties
who do not meet
statutory SEND
thresholds.

The EEF Teaching and Learning Toolkit identifies small group and one-to-one
tuition as high-impact strategies, typically adding 4-5 months of progress.
Literacy Gold functions as a “digital tutor,” providing intensive, frequent, short
sessions (e.g., 20 minutes, 3x weekly), which research shows is an effective
way to supplement learning for disadvantaged pupils. As these pupils are less
likely to have book-rich home environments or access to private tuition, in-
school digital interventions provide additional dosage to accelerate reading
development.

EEF Toolkit — One-to-One and Small Group Tuition

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/one-to-one-tuition

EEF Digital Technology Guidance — Using Digital Technology to Improve
Learning

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/digital

£980

Disadvantaged pupils are
expected to make
accelerated progress in
reading and spelling,
closing gaps with non-
disadvantaged peers and
achieving measurable
gains in literacy skills,
enhancing overall
engagement and
confidence in reading.

2,5

Early identification and
intervention planning for
disadvantaged pupils
with emerging needs to
ensure timely, targeted

Research indicates that early literacy interventions (+4 months) and
communication and language approaches (+6 months) are highly effective
when applied at the first signs of difficulty. The EEF recommends structured
cycles of assessment, planning, implementation, and review (APDR) to
monitor pupil progress and adjust support promptly. Early, targeted

Disadvantaged pupils will
receive timely support to
address emerging
learning needs, resulting
in improved engagement,
reduced behavioural
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.aqa.org.uk/programmes/unit-award-scheme/our-units
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

support that prevents
barriers to learning.

interventions help to address underlying learning or communication
challenges before they escalate into behavioural or attainment issues.

EEF Toolkit — Early Literacy Approaches

https://educationendowmentfoundation.org.uk/early-years/toolkit/early-

literacy-approaches

EEF Communication and Language Approaches — EEF Guidance Report

https://educationendowmentfoundation.org.uk/early-

years/toolkit/communication-and-language-approaches

incidents, and
accelerated progressin
literacy and
communication skills.
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https://educationendowmentfoundation.org.uk/early-years/toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £38,490

Activity Evidence that supports this approach Budget Impact Challenge
number(s)
addressed

Training staff and The EEF Pupil Premium Guidance Report identifies social, emotional, and £26369 Disadvantaged pupils will 1

employing an additional behavioural (SEB) support as a core component of effective wider strategies spend more time

staff member for 2 days to for disadvantaged pupils. Targeted SEB interventions have been shown to engaged with the core

deliver targeted emotional improve engagement, self-regulation, and academic outcomes. The DfE’s curriculum, benefit from

literacy support for Working Together to Improve School Attendance (2022) highlights the improved emotional

disadvantaged pupils, importance of early intervention, consistent monitoring, and strong pastoral regulation, and

enhancing emotional relationships in boosting attendance and engagement for vulnerable cohorts. demonstrate higher

regulation, attendance, Additionally, the EEF Improving Behaviour in Schools report notes that positive participationin

and readiness to learn. relationships form the foundation for successful behaviour and learning collaborative and group

outcomes. learning activities,
leading to better

EEF Pupil Premium Guidance readiness to learn and
improved attendance.

https://educationendowmentfoundation.org.uk/using-pupil-premium

DfE Working Together to Improve School Attendance

https://www.gov.uk/government/publications/working-together-to-improve-

school-attendance

EEF Improving Behaviour in Schools

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/behaviour

Targeted emotional The EEF highlights that transitions and unstructured times can be particularly Disadvantaged pupils will 1&4

support for disadvantaged
pupils during
unstructured times, such
as break and lunch, to
reduce anxiety and

challenging for disadvantaged pupils, as shifts from highly structured
classroom environments to less structured spaces may be cognitively
overwhelming. Providing targeted emotional and social support during these
times helps pupils manage anxiety, develop pro-social behaviours, and
maintain focus for learning. Research shows that structured support and

experience reduced
anxiety during
unstructured periods,
leading to more time
spent engaged in
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https://educationendowmentfoundation.org.uk/using-pupil-premium
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour

improve engagementin
learning.

consistent adult presence at these times increases pupils’ readiness to learn
and overall engagement.

EEF Improving Behaviour in Schools

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour

EEF Social and Emotional Learning Guidance

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/primary-sel

learning, improved self-
regulation, and greater
confidence and
participation during
lessons.

Trained teaching The EEF identifies social and emotional learning (SEL) as a high-impact £5040 Disadvantaged pupils will 1,4
assistant-led strategy for disadvantaged pupils, with evidence showing improvements in develop increased
interventions focused on wellbeing, resilience, and engagement directly supporting academic progress. confidence, resilience,
social, emotional, and Targeted SEMH interventions delivered by trained staff help pupils develop and independence,
mental health (SEMH) self-regulation, confidence, and coping strategies, enabling them to fully allowing them to engage
support for disadvantaged access learning opportunities in the classroom. fully with the core
pupils. curriculum and
EEF Social and Emotional Learning Guidance participate more
) ) ) effectively in classroom
https://educationendowmentfoundation.org.uk/education- activities.
evidence/guidance-reports/primary-sel
EEF Improving Behaviour in Schools
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour
Removal of financial The EEF highlights that enrichment activities, including arts, sport, and clubs, £2000 Disadvantaged pupils will 4

barriers to extracurricular
participation through
subsidising equipment for
disadvantaged pupils.

can enhance engagement, social skills, and cultural capital for disadvantaged
pupils. Providing financial support ensures equal access and helps reduce
barriers linked to socio-economic disadvantage, fostering a sense of belonging
and improving wellbeing.

EEF Improving Social and Emotional Learning

have increased
participationin
extracurricular clubs,
greater engagement with
the school community,
and improved wellbeing,
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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EEF Pupil Premium Guidance Report

https://educationendowmentfoundation.org.uk/using-pupil-premium

supporting both personal
development and
academic engagement.

Funding staffing for Research shows that breakfast provision can positively influence attendance, £2081 Disadvantaged pupils will
Breakfast and After behaviour, and attainment for disadvantaged pupils. The EEF evaluation of begin the schooldayin a
School Club provision to school breakfast clubs found that pupils in schools with breakfast provision calm and regulated state,
support disadvantaged made an average of two additional months’ progress in reading, writing, and improving readiness to
pupils’ attendance, maths over the course of a year. Breakfast clubs also supportimproved learn and engagement in
wellbeing, and readiness punctuality and attendance by providing a stable and structured start to the lessons. Attendance and
to learn. school day. For disadvantaged pupils in particular, access to breakfast helps punctuality will improve
ensure that basic needs are met, enabling greater concentration, improved for targeted pupils,
self-regulation, and readiness to engage in learning. including those identified
as persistently absent,
EEF Evaluation of Breakfast Clubs leadingto increased time
spent accessing high-
https://educationendowmentfoundation.org.uk/education- quality teaching and the
evidence/evidence-reviews/free-school-breakfast-provision core curriculum.
EEF Pupil Premium Guidance Report
https://educationendowmentfoundation.org.uk/using-pupil-premium
Subsidising educational The EEF highlights that wider strategies, including enrichment activities such £2500 Disadvantaged pupils will

visits, including the Year 6
residential, for
disadvantaged pupils to
ensure full access to
curriculum enrichment
and wider cultural
experiences.

as trips and residential experiences, can improve disadvantaged pupils’
engagement with school, confidence, and sense of belonging. Access to these
experiences helps develop cultural capital, social skills, and resilience, all of
which support improved motivation and participation in learning. Removing
financial barriers ensures disadvantaged pupils can access the same
opportunities as their peers and benefit from the wider personal development
that these experiences provide.

EEF Pupil Premium Guidance Report
https://educationendowmentfoundation.org.uk/using-pupil-premium

EEF Social and Emotional Learning Guidance

have equal access to
educational visits and
residential experiences,
strengthening their sense
of belonging within the
school community,
enhancing confidence
and independence, and
supporting engagement
with learning. All
disadvantaged pupils will
be able to participate in
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https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/primary-sel

the Year 6 residential
experience.

Subsidising instrumental
music tuition for
disadvantaged pupils to
ensure equitable access
to wider opportunities and
cultural enrichment.

The EEF Teaching and Learning Toolkit highlights that arts participation,
including music, can have a positive impact on academic outcomes, with an
average of around three additional months’ progress. Participation in music
can also support the development of transferable skills such as
concentration, memory, pattern recognition, and perseverance. Research
consistently shows that disadvantaged pupils are less likely to access
instrumental tuition outside school due to financial barriers. Providing
subsidised access through school helps address this inequality, ensuring that
disadvantaged pupils benefit from the wider personal development, cultural
capital, and engagement associated with arts participation.

EEF Teaching and Learning Toolkit — Arts Participation

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/arts-participation

EEF Pupil Premium Guidance Report

https://educationendowmentfoundation.org.uk/using-pupil-premium

£400

Disadvantaged pupils will
have increased access to
music tuition and wider
cultural opportunities,
supporting the
development of
confidence,
perseverance, and
concentration.
Participation will
enhance engagement
with school and
contribute to improved
personal development
and motivation for
learning.

Total budgeted cost: £70,952
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Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.
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Outcomes for disadvantaged pupils at the end of Key Stage 2 demonstrated positive progress and a narrowing of attainment gaps compared with
their non-disadvantaged peers. In Year 6, 57% of disadvantaged pupils achieved the expected standard or higher in reading, writing and
mathematics individually, with over 40% achieving the expected standard or above in the combined measure. Compared with the end of Year 5
data, this represents a reduction in the attainment gap between disadvantaged pupils and their peers of over 10% in writing, 16% in reading and
9% in the combined measure.

In mathematics, 28% of disadvantaged pupils achieved the higher standard, which was in line with their non-disadvantaged peers and above the
national average of 26%.

Standardised reading assessments further indicate strong outcomes for disadvantaged pupils. Autumn 2025 NGRT results showed disadvantaged
pupils performing above the national average in the 5th, 6th and 7th stanines, with pupils also represented within the highest 9th stanine,
demonstrating strong reading attainment within the cohort.

Attendance for disadvantaged pupils remained strong throughout the academic year. Overall attendance for the disadvantaged cohort was
94.5%, remaining above national averages. Additionally, the number of persistently absent disadvantaged pupils reduced by two pupils to five
(2.8%), indicating continued improvement in engagement and attendance.

Behaviour outcomes also remained positive. No disadvantaged pupils received a suspension during the last two academic years, suggesting that
behaviour systems and pastoral support are effective in supporting disadvantaged pupils to remain engaged in school.



Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education
identify which ones are popularin England

Programme Provider
Times table Rockstars TT Rockstars
Literacy Gold Literacy Gold

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil n/a
premium allocation last academic year?

What was the impact of that spending on n/a
service pupil premium eligible pupils?
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